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Chapter 1
Important Information

Dear Directors of Education:

Many of us can remember having teachers who were not only experts in their fields, but who could make
even the most difficult concepts simple to understand. Unfortunately, many of us can also remember
teachers who were undoubtedly subject matter experts, but who were clueless when it came to teaching
anyone else what they knew. The question is—what does one group have that the other does not?

For the last few years, academic institutions from across the United States have asked NCCT to produce
an examination that would help them to separate these two groups. They wanted a test that assessed the
basic knowledge, skills, and abilities needed to teach any subject at the postsecondary level, regardless of
the discipline being taught. In answer to those requests, NCCT produced the Certified Postsecondary
Instructor® examination. The CPI exam was designed to insure that instructors understand basic
concepts of adult education, and have the specific skills needed to plan, implement, and evaluate learning
in a post-secondary environment.

NCCT has produced a 350 page Review Book that is available for purchase. For colleges who wish to
use the CPI Review Book as a formal faculty development tool, there is a free Faculty Development
Guide available for download at the NCCT website (www.ncctinc.com under Forms/Documents).
Schools can use it to facilitate weekly or monthly discussion sessions around review book topics that are
assigned reading. Records of these learning sessions would provide evidence of faculty development for
accrediting agencies and the CPI exam itself would serve as an outcome measure attesting to the success
of the faculty development plan.

This booklet contains NCCT’s newest product—the CPI Practice Test. At this time, we are providing this
at no charge to our customers. After reviewing, it can be useful to instructors who want to determine
where they need additional preparation before taking the actual exam. It should give them a better idea
about whether they are ready!

When teachers can teach, students can learn. When students learn, schools are successful. NCCT has
listened to its customers and wants these products to add to those success stories.

Sincerely,

Jesting Department
National Center for Competency Testing
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Dear Teachers and Instructors:

Becoming a Certified Postsecondary Instructor® makes two strong statements about you to the academic
world:
(1) That you are a recognized subject matter expert in your career field and
(2) That you can demonstrate by examination that you also have the knowledge, skills, and
abilities needed to successfully teach others what you know.

The word
successfully
is the key.

Many postsecondary instructors are hired by virtue of their expertise alone, and certainly, it is crucial that
instructors be knowledgeable about the subjects they teach. That is why NCCT asks exam candidates to
include proof of certification, licensure, degrees or diplomas in their chosen disciplines when they apply
for the Certified Postsecondary Instructor® examination. NCCT does not re-test instructor subject matter
knowledge; applicants provide that verification for the record.

Since postsecondary instructors are hired to teach adults in a wide variety of settings, many of which do
not require them to bring formal academic preparation as a teacher, most of these instructors must learn
how to teach on the job. Some may learn how to teach through participation in a formal faculty
development program. Others may learn how to teach by taking online courses or reading and applying
what they’ve read on their own. It doesn’t matter how instructors learn the “basics” of teaching, as long as
they learn them.

So how does the world know that a subject expert has learned enough to be a good teacher? The CPI test
is designed to assess that, no matter how you learned it. NCCT asked working instructors from across the
United States to identify the minimal knowledge, skills, and abilities necessary to be effective as an
instructor at the postsecondary level. They set the standards and we divided them into four major
categories. This CPI Practice test asks questions in each category to help predict whether further review
is required in any single one.

It is simple to assess your own readiness to take the actual CPIl exam.

(1) Read through the Exam Content Outline & Role Delineation

(2) Work through the questions, one category at a time.

(3) Grade your performance in each category.

(4) Refer to the pages in the CPI Review Book that cover each category if you need more review and/or
find additional courses, texts, or references to prepare you! MaxKnowledge has some excellent
online Education courses that are mapped to our exam, too, at www.maxknowledge.com.

Best of Luck,

Testing Department
National Center for Competency Testing
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Chapter 2
Exam Content Outline
What will be on the CPI Exam?

This chart gives the percentage of test questions that will be asked in each category and at each level.
Using the chart, an average of 22% of all the test questions will be questions about basic knowledge of
instructional methods, 23% will be about strategies for planning, 28% will be about actual classroom
teaching skills, and 27% of the test questions will be about evaluation. In addition, it is easy to see that
the test is almost evenly divided with questions at levels 1, 2, and 3. Note that all counts are subject to
vary plus or minus 2%.

Level 1 Level 2 Level 3 Mean %
CPI Exam of test questions
Content Grid* Recall Understanding Analysis per category
Categories Awareness Interpretation Synthesis
Familiarity Application Evaluation
Education Theory 8+2% 8+2% 6+2% 22%
Planning & Strategies 7+£2% 9+2% 7+£2% 23%
Classroom Skills 8+ 2% 10 + 2% 10 £ 2% 28%
Assessment 8+2% 8+2% 11+ 2% 27%
Mean % of test questions 31% 35% 34% Total = 100%
by level

*Content Grid Key

Education Theory

The CPI candidate must know basics of instructional methods.

Planning & Strategies

The CPI candidate must know how to plan and design instruction.

Classroom Skills

The CPI candidate must know how to deliver instruction in the classroom; that is, the
instructor needs to know how to create and maintain a learning climate that supports the
learners’ abilities to achieve the intended learning outcomes.

Assessment

The CPI candidate must know how to evaluate, monitor, and improve all aspects of
learning.
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Role Delineation

Education Theory

The Certified Post-Secondary Instructor will:

1.
2.

3.
4.
5.

Display knowledge of principles of adult education.

Incorporate pedagogical principles as needed into post-secondary
instruction.

Display knowledge of group dynamics and facilitation skills.
Demonstrate knowledge of fair practices in education.

Display knowledge of appropriate use of technology in teaching
endeavors.

Planning & Strateqgies

The Certified Post-Secondary Instructor will:

1.
2.

3.

o g

B oo~

12.

13.

Design measures to insure that all learning objectives are achievable.
Design methods for assessing the entering skills, needs, and preferences
of learners.

Select or modify instructional strategies and tools based upon assessment
of learner needs and preferences.

Design or select learning activities that actively engage, motivate, and
challenge diverse learners.

Design or select learning activities that build self-confidence.

Incorporate into design opportunities for adult learners to use personal
experience as a foundation for application of new knowledge.

Design training logistics to optimize learning environment

Design training logistics to maximize comfort and safety.

Design learning activities to facilitate individual and group participation.
Design curricular features in collaboration with administrators, peers,
students or other stakeholders.

Design curricula to incorporate resources from the community, the
Internet, professional organizations, publications, instructional software,
instructional units, and audio-visual aids.

Design classroom delivery to achieve effective time utilization and
maximize results.

Design methods for the assessment of the planning, implementation, and
evaluation processes.
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Classroom Skills

The Certified Postsecondary Instructor will:

1. Communicate course plans and performance objectives to learners.

2. Present course information in a logical manner.

3. Implement a positive instructional climate conducive to adult learning.

4. Motivate learners, celebrate learner successes, and share subject
matter enthusiasm.

5. Use effective classroom management skills.

6. Engage diverse learners through multiple delivery techniques.

7. Create an environment comfortable for adults.

8. Establish rapport with learners.

9. Handle questions and criticism appropriately.

10. Develop a climate of mutual respect in the classroom.

11. Establish class and individual student expectations.

12.  Model the skills, concepts, attributes, or thought processes to be
learned.

13.  Use appropriate problem solving and conflict resolution skills.

14.  Use situational learning to provide immediate applicability of
learned skills.

15.  Support confidentiality, honesty, integrity, and professional ethics.

16. Encourage self-control and self-direction.

17.  Maintain instructor credibility in the classroom.

18.  Exhibit tolerance and flexibility in dealing with students.

19. Respond with sincerity to student needs and concerns.

20. Use a sense of humor to make learning fun.

21. Link learning to prior knowledge, experience and background.

22.  Encourage critical thinking.

23.  Provide opportunities for students to practice what they learn.

24. Reach learners with diverse needs, styles, preferences, and
backgrounds, demonstrating multicultural sensitivity.

25.  Display oral, written, and electronic communication skills.

Assessment

The Certified Postsecondary Instructor will:

1.
2.
3

4.
5.

Assess learning.

Assess the instructional planning and design, and improve if indicated.
Assess all instructional implementation and delivery, and improve if
indicated.

Determine whether assessments provide value-added feedback.
Determine new personal and course improvement plans based upon
feedback.
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Directions:

Chapter 3
Education Theory

Practice Test Questions

Select the response that best completes each sentence or answers each question. Use
your performance on this practice section to guide any additional preparation you might

need.
1. Andragogy is the term coined by Malcolm Knowles that distinguishes
from pedagogy.
a. adult education
b. taxonomy
C. the education of children
d. learning domains
2. According to Knowles, which of these is not a characteristic of the majority

of adult learners?

a They appreciate a comfortable learning environment.
b. They are usually self-directed learners.
c They dislike sharing their life experiences in class.
d They want learning to solve real life issues for them.
3. Which of these classroom practices would be of particular value to adult
learners?
a. Everyone is assigned to a specified seat.
b. Class generally starts and ends on time.
C. Learners are asked to raise a hand to speak.
d. Lecture is the predominate learning activity.
4. Adult instructors can help fearful adult learners see the value of testing and

reduce test anxiety at the same time by

apop

giving as many tests as possible throughout the course
giving unannounced examinations to desensitize students
using ungraded quizzes to determine learning progress
making the first test the most difficult of the semester
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Why would an adult educator go to the trouble of asking a group of learners for
their preferences about lunch or break times during an all day workshop, rather
than setting those times on the schedule in advance?

To pretend that the students are important in the class
To make the students believe that the teacher cares

To make sure no one will be embarrassed by asking later
To give adults a voice and help them to be comfortable

apop

Adult Education materials commonly refer to adults in the classroom as
“learners” rather than “students” because

the word “student” implies too much “study”

it is considered a sign of respect for adults
adults are helped to learn, rather than taught
educators just wanted to coin a separate term

apop

To help adults learn, it is crucial that an instructor determine the pertinent
course content background of class members in order to

a know the best starting point
b. provide psychological insight
c be open to cultural diversity
d establish rapport

Planning and designing an adult learning program involves all of these tasks
except which one?

a. Needs assessment

b. Setting objectives

C. Selecting learning activities

d. Assessing learning

All of these characteristics except are significantly valuable in a

postsecondary instructor.

a. content mastery
b. conformity

C. responsiveness
d. flexibility
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10.

11.

12.

13.

14.

Which of these would not be a consideration in designing an adult cooking
class?

Whether there is time for food preparation

Whether there are enough cook tops for preparation
Whether all the participants will get along

Whether participants have any background in cooking

apop

Adult attrition is most apt to occur

a in early class sessions
b. immediately before an exam
c midway through a course

d just before graduation

According to Bloom, which of these is not a learning domain?

a. Cognitive

b. Affective

C. Emotional

d. Psychomotor

Classify this learning objective in the correct domain:

Objective: Upon completion of this course, the learner will be able to plan
a menu that meets the American Diabetes Association guidelines.

a Cognitive

b. Affective

c Emotional

d Psychomotor

Which of these behaviors involves the highest level of learning according to
Bloom’s taxonomy?

Interpreting data

Applying a formula
Explaining a concept
Troubleshooting a problem

apop
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15.

16.

17.

18.

19.

Which of the following is least likely to create a climate conducive for adult
learning?

One that allows adult-to-adult rapport

One that creates a participatory environment

One that facilitates independent adult learning

One that reinforces dependence upon an instructor

apop

Which of these is least likely to be an assumption underlying Malcolm
Knowles’ andragogical model?

a. Adults bring a rich reservoir of experience to learning

b. Adult learning tends to be life, task, or problem centered

C. Adults are generally externally motivated to learn

d. Adults tend to be self-directed as learners

Learners who engage in learning are said to reflect critically upon

their own assumptions about something they once learned, and then reassess it
and use new learning to form new assumptions.

a. transformational
b. participatory

C. active

d. passive

To create an inclusive learning environment in a postsecondary classroom, an
instructor would

a acknowledge the perspectives that diverse learners bring
b. separate the class with respect to age, gender, or ethnicity
C group class members by developmental abilities

d select small groups based upon socio-economic similarities

Skilled facilitators of group learning will possess all of these qualifications
except which one?

They can clarify the group’s purpose.

They listen attentively to all members.

They ignore non-verbal communication cues.
They eliminate roadblocks to learning.

apop
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20.

21.

22.

23.

24,

It is crucial for good communicators to be skilled in all of these areas
except which one?

a.
b.
c
d

Listening
Elaborating
Summarizing
Researching

In discussing the stages of group dynamics, the “forming” stage is defined as the
time when group members

apop

slowly come together

begin to disagree

work together easily
complete the assigned tasks

In discussing the stages of group dynamics, the “storming” stage is defined as
the time when group members )

apop

slowly come together

begin to disagree

work together easily
complete the assigned tasks

The Code of Fair Practices in Education suggests that test developers strive to
make exams as fair as possible for test takers of all backgrounds by

apop

avoiding potentially insensitive content or language
creating multiple test forms to match each background
gearing specific test questions to specific ethnic groups
warning test takers of possible bias or prejudice

It is acceptable to copy part of a copyrighted Review Book for one’s own
students, provided that

apop

the author is given full credit for the work
permission to copy is sought and granted in writing
the students are not charged extra money for it
more than 10 copies are not made at a time
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25.

26.

27.

28

Any school that receives federal dollars (whether public or private) is
covered by the regulations of Section 504 of the Rehabilitation Act which
requires that programs be

free of charge to students being rehabilitated
accredited by an approved organization
accessible to qualified students with disabilities
accommodating to any student who seeks help

oo o

A student is asked to write an original paper about a topic that his best friend had
to write about in a previous course. His best friend shares his old paper with him.
The student makes some changes to it, retypes it, and hands it in to complete
the assignment while explaining that he “made it his own” to make sure it was
original. Was it plagiarized?

No, as long as he made at least one change
No, provided that he credited the other student
No, provided that he changed the title

The instructor would have to compare the two

apop

The 5™ and 14™ Amendments to the U.S. Constitution require that the federal
and state governments provide citizens with substantive fairness and certain
procedures before depriving them of life, liberty or property (including
education); this is known also as .

due process

fair treatment
copyright protection
the right to privacy

apop

According to Ginsburg in 1998, technology can be integrated into adult
learning as

curriculum

a delivery mechanism
an instructional tool
all of the above

apop
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29.

30.

Informing learners in advance about the manner in which their learning will
be assessed in a course (i.e. how grading will occur) is an example of a
behavior demonstrating

due process
fair treatment
confidentiality
privacy

cpop

If an instructor is unwilling to correct an error that he made in grading a
student’s exam, which dimension of justice does this violate?

a. Interactional
b. Informational
C. Procedural
d.

Outcome or Distributive
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Chapter 4
Planning & Strategies

Practice Test Questions

Directions:

Select the response that best completes each sentence or answers each question. Use
your performance on this practice section to guide any additional preparation you might
need.

1. Which of these sets the stage for initial development of the intended
learning outcomes of the course?

a. Learning goals
b. Learning experiences
C. Learning activities
d. Methods of evaluation
2. When designing instruction, a(n) describes the specific

intended learning outcomes of the course.

a goal
b. objective
c learning activity
d test

3. If course objectives are preset and a course instructor is asked only to determine
how to help students learn those objectives in the classroom, the instructor’s role
will be to

develop course goals
create an entire curriculum
plan learning activities
assess skill development

cpop
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According to Bloom’s taxonomy of learning in the cognitive domain, which of
these behaviors would indicate learning at the highest level?

Making a judgment about something
Figuring out the answer to a problem
Remembering a very trivial fact
Being able to interpret a graph

apop

When an instructor helps adult learners to appreciate the importance of doing a
skill correctly, as opposed to teaching the actual steps in performing the skill

itself, the instructor is helping those students to learn in the domain.
a. cognitive

b. affective

C. psychosomatic

d. psychomotor

The main purpose of a course examination is to

help the students learn to cope with pressure in life

provide grades for the GPA calculations and awards

evaluate mastery of the intended learning outcomes

provide the accrediting agency with information about the school

apop

can enhance adult learning because it has the potential to
increase flexibility, provide access to expertise, facilitate discussion among
learners who cannot meet face to face, increase learner autonomy, and promote
collaborative learning even at a distance.

Classroom discussion
Group facilitation
Computer technology
Critical thinking

apop

Which of these would be most helpful to a purely visual learner?

Hearing audiotapes of lecture
Performing lab experiments

Having pleasant fragrance in the room
Watching a slide presentation

apop
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10.

11.

12.

13.

When a student in a medical course truly understands the importance of
keeping medical information confidential, such that an instructor would
guarantee (in a reference to a prospective employer) that this student would
not divulge anything inappropriately under any circumstances, this student can

be said to have learned at level 5 in the domain.
a. cognitive

b. affective

C. emotional

d. psychomotor

Which of these is an example of a Learning Style indicator or model?

a. Myers-Briggs

b. lowa Basics Skills Tests

C. ACT

d. SAT

A student’s preference for in the classroom would be categorized as a

sociological learning preference.

auditory and visual presentation

a global, generalized presentation style
a brightly lit and clean work area
working with others as a team

apop

Which of these would be the best technique to increase student engagement in
the classroom?

a Having students take pop quizzes daily
b. Asking students to make oral presentations
c Having students role play job situations

d Giving students nightly reading assignments

The ARCS Model (Keller) identifies essential strategies for motivational design
that include all except which of these?

a. Attention

b. Relevance

C. Confidence
d. Collaboration
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14.

15.

16.

17.

18.

19.

Kinesthetic learners prefer learning by activities.

a. listening
b. reading
C. hands on
d. colorful

The main purpose of a practical student assessment is to

determine the level of psychomotor learning
assign a number score to practical skills
prepare students for the real world

provide a way of testing cognitive learning

apop

In constructing a learning objective, it is important that the objective
possess all of these characteristics except which one?

Be measurable

Define a specific behavior
Be clearly written

Be philosophical

apop

According to Lepper and other adult theorists, what generalization can be made
about adult motivation to learn?

In mature adults, motivation to learn is generally intrinsic.
In mature adults, motivation to learn is generally extrinsic.
Extrinsically motivated adults put forth more effort.
Intrinsically motivated adults prefer less challenging tasks.

apop

Which of these is least apt to be listed as a quality that adult learners
appreciate in adult educators, according to the literature?

Knowledge of subject matter
Enthusiasm about subject matter
Creativity in learning activities
Tendencies toward perfectionism

apop

Collaborative group learning can be used to foster an appreciation of
cultural diversity because it emphasizes all of these except ?

listening and respecting others
understanding alternative views

holding personal beliefs above all others
sharing and negotiating new group ideas

apop
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20.

21.

22.

All of these classroom strategies will help adults build self-confidence
except which one?

a Setting students up for success as early as possible
b. Having those who need confidence routinely go first

C Openly encouraging and answering student questions
d Acknowledging a student’s right to disagree fairly

All of these except which one are environmental considerations inside an adult
classroom?

a. Arranging seating to allow for discussion
b. Ensuring adequate lighting for reading
C. Making sure the seats are comfortable
d. Establishing a climate of mutual respect

Which of these would not be a consideration in designing an adult classroom to
maximize physical comfort and safety?

Seat height, tilt, depth, shape, stability, weight load limits
Computer ergonomics in using the keyboard, monitor, and mouse
The use of name tags to insure that people are called by name
Climate controls like heat, cold, air cleanliness, humidity,

oo o
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Chapter 5
Classroom Skills

Practice Test Questions
Directions:
Select the response that best completes each sentence or answers each question. Use
your performance on this practice section to guide any additional preparation you might
need.

1. An instructor is asked a question that he cannot answer. He tells the student that
the question was excellent, but also admits that it is something he has not
learned in his 23 years of practice. He then directs the class to the internet, and
asks them to help find the answer to the question, print their results, and be
prepared to discuss. Is this an effective classroom teaching practice, presuming
that everyone has individual computer and internet access?

a. No, as the instructor now has little credibility as an expert.
b. Not really, as the instructor is making the students do all the work.
C. Not really, as the instructor should have looked up the answer.
d. Yes, as the students will know how to use this skill in real life.
2. An instructor knows that the majority of his students are primarily visual

learners, yet most of his learning experiences are lecture. He has a great deal of
information to help them learn, and feels that he needs to keep lecture as the
primary teaching format. To better accommodate his visual learners, he should

a. assign the students more pages to read in the textbook
b. double the number of lectures and increase the class length
C. add visual aids to lecture and written outlines for note taking
d. replace most of the lectures with hands-on laboratories
3. In a classroom of adult learners ages 18 to 42, a few of the younger students

often choose seats in the same small groups and carry on separate
conversations during group discussion periods. To make classroom discussion
and learning more effective in the future, an instructor might consider

asking the students to change groups in full view of the class
providing the class with rotating small group seat assignments
giving these two students the “floor” to share their comments
sending them to the Dean of Students for being disorderly

apop
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An instructor should communicate the learning objectives to the students in the
course because it helps them to understand

what is important and intended for them to learn

how much preparation goes into each course

the mechanism by which their learning will be evaluated
how they will learn the intended learning outcomes

apop

Which of the following is the least appropriate classroom management skill for a
postsecondary classroom?

a Developing a climate of mutual respect
b. Establishing rapport with the learners

c Using discipline to control troublemakers
d Encouraging self-control and self-direction

Since adults are experiential learners, whenever possible it is helpful for a
postsecondary instructor to

respond with sincerity to student needs and concerns
link learning to prior knowledge and experience

use a sense of humor to make learning fun
encourage critical and higher order thinking

apop

If a postsecondary student (Mr. Jones) suddenly announces to the entire class
that he believes that the course he is taking is “ridiculous” and that he is “wasting
his money”, which of these responses would be most appropriate from the
instructor?

a “Well, you are free to walk away whenever you wish.”
b. “I know. | know. The tuition here is outlandish.”

c “I'm sorry you feel that way. Let's talk later about it.”
d “Please keep your comments to yourself, Mr. Jones.”

There is a student in your course who will fail if he does poorly on one more
examination. In desperation, he asks you (the instructor) to help him do better
just this one time by telling him what will be on the test, which response would be
best?

“I'm sorry, if | did that I'd have to help everyone else too.”
“If I did that, how would that help you in the long term?”
“You can’t ask me to do that. It's unethical.”

“Just this once—but | need to see you study more.”

apop
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10.

11.

12.

13.

Sometimes instructors have problems finding the patience to allow students to
perform classroom skills while the instructor observes because the students are
much slower. (Example: A nursing instructor might take over doing vital signs
during practicum because it takes the students so long to get them done.) Why
is this an issue in teaching?

Students need practice to learn psychomotor skills.
It can make the students feel incompetent.
Students with tactile learning preferences lose out.
All of the above

oo o

Research often lists a sense of humor as an important characteristic of a
postsecondary instructor. Why?

a Teachers and students need to be able to laugh at themselves.
b. Adults enjoy learning when it's comfortable and fun.

C Humor often helps teachers to establish rapport with students.
d All of the above

Why should an instructor make sure that he adheres to the same classroom rules
or guidelines that are in place for his students whenever possible?

a Because the instructor is a role model and mentor for them
b. Because it’s the right thing to do morally and ethically

C Because they must be treated equally by Fair Practice laws
d Because the students will be upset if the instructor pulls rank

If an instructor , it might be a non-verbal cue to the student that the
instructor is unapproachable.

faces the student, smiling
remains behind the desk
uses direct eye contact

seems to be very relaxed

apop

A “feedback” lecture, which consists of two small lecture periods separated by a
small guided group discussion, is a mechanism designed primarily to

elicit feedback for evaluation purposes
provide a summative assessment of learning
engage students in active learning

help students appreciate individual diversity

apop
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14.

15.

16.

17.

18.

Why would an adult educator ask students to keep weekly logs during
practicum experiences and ask them to return to talk about applying what
they've learned, problems they've solved, and additional subject matter they
might need to learn?

To encourage recall of material

To facilitate active discussion

To make the students feel important
To increase higher order learning

apop

According to recent research, when an instructor asks questions in class, and
makes sure that the amount of “undisturbed wait time” (i.e. the pause after
asking) is at least 3 seconds, which of these things tend to happen?

Students are more likely to say “I don’t know” if called upon.
Scores of students on achievement tests will decrease.

The number of voluntary, appropriate answers will increase.
The responses will get shorter and are less apt to be correct.

oo op

Which of these statements is false about multicultural education?

Bilingualism should be treated as an asset, not a liability.

It should focus on similarities among cultures, not just differences.
It's only relevant in classes with students in the groups studied.
Multicultural education should be integrated throughout curricula.

apop

Which of the following would be a classroom management skill for minimizing
classroom disruption or idle discussion among adult learners?

Minimizing transition times between learning activities

Making sure that small groups are held accountable for tasks
Letting the class know the need to stay on schedule in advance
All of the above

apop

To establish a classroom environment where dishonesty is viewed as
unacceptable and where any possible benefits to students are outweighed by
risks of being caught and having peer disapproval, colleges are recommended to

refrain from discussing dishonesty with students at all
establish permissive exam environments to build trust
apply consequences for cheating in a timely, consistent manner
keep academic conduct policies quiet to avoid drawing attention

apop
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19.

20.

21.

22.

According to the HEATH Resource Center studies (1989) adults with learning
disabilities have recognizable characteristics that include all but which one of
the following?

a Lower than average intelligence quotients
b. Difficulty listening and taking lecture notes
c Difficulty with reading, writing, and spelling
d Confusion about up, down, right, and left

Intervention strategies for adults with learning disabilities would include all
but which one of the following?

a. Basic skills remediation, especially in ABE
b. Subject-area tutoring, specific to the class
C. Showing them the full exams in advance
d. Cognitive or learning strategies training

Which of these learning strategies would be appropriate for adults with
learning disabilities?

a. Memory techniques (e.g. mnemonic devices)
b. Methods to improve note taking in class

C. Listening and paraphrasing skills
d. All of the above

Which of the following is not a good reason for a postsecondary instructor to ask
guestions in the classroom?

a To help everyone hear different explanations of material
b. To allow adults an opportunity to openly express ideas

C To embarrass any troublemakers and run damage control
d To help teachers evaluate whether the class has learned
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Chapter 6
Assessment

Practice Test Questions

Directions:

Select the response that best completes each sentence or answers each question. Use
your performance on this practice section to guide any additional preparation you might
need.

1. When an instructor evaluates the progress of students on an ongoing basis
throughout a course, this is a(n) evaluation.
a. summative
b. reflective
C. formative
d. anecdotal
2. Which of the following is not a typical evaluation method for individual student
learning?
a. Written cognitive tests
b. Practical examinations
C. Behavior rating sheets
d. Group projects
3. Which of these types of test items is most subjective to score?
a. Multiple choice
b. Essay
b. True / False
C. Matching
4. Which of these types of test items is the easiest to construct?
a. Multiple choice
b. Essay
b. True / False
C. Matching
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Which of these is not a typical rule for writing good multiple choice test  items?

Make sure the stem asks a full question
Make the choices longer than the stem
Edit test items for brevity and clarity
Avoid absolutes like “always” or “never”

cpop

Why are numerical rating forms better than anecdotal records alone for

making non-examination assessments of student performance?

They allow more flexibility.
They take up less space.
They are more objective.
They are easier to make.

oo op

What is the best reason for having students evaluate their instructors?

Because accrediting agencies often require it

To meet the regulations of Fair Practices in Education
To give students a voice in response to their grade
Because instructors need student input to improve

apop

Which part(s) of the curriculum should be evaluated by an instructor after

teaching a course one or more times?

Objectives

Learning activities
Tests and rating forms
All of the above

apop

When an instructor receives constructive criticism from students, what is the best

course of action?

Make the change(s) immediately
Honestly take a look inside oneself
Consider the source(s) before reacting
Ignore it unless it happens again

apop
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10.

11.

12.

13.

14.

If an adult student is stressed about getting a grade of 86% on an exam
because he usually scores above 95%, what course of action should an
instructor take when he comes to complain?

a Tell him that 86% is a great grade and not to worry
b. Tell him that he is too much of a perfectionist

o Listen; then ask him why he thinks this is a bad grade
d Listen; then tell him why she is wrong

How would an instructor best assess whether a medical assistant student has
learned to take a patient temperature correctly?

a. Have the student demonstrate the skill
b. Give the student a written quiz

C. Have the student tell you how to do it

d. Have a patient evaluate the student’s performance

How would an instructor help an adult student who has test anxiety cope with the
fact that the course is designed to include pop quizzes?

a. Explain why pop quizzes are important

b. Tell the student that it is important to get over it before taking a job
C. Take the student that you will make an exception this time

d. Do practice quizzes so the student can learn a coping mechanism

If the top performers in a class miss more test items on an exam than the
bottom performers do, what can be said about the test?

a The questions must be difficult.
b. It is probably asking trivia.

c It does not discriminate well.

d It needs to have more items added.

Why should an exam be evaluated?

To assess whether it is reliable from class to class

To assess whether it accurately assesses learning

To assess whether it validly measures competence
All answers are correct

apop
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15.

16.

17.

18.

19.

20.

Is a passing score always 70%?

a.
b.
c
d

Generally

No: sometimes people use 60%.
Yes

No: it depends upon the test.

How does a score on a certification or licensure examination translate into a
letter grade?

oo o

90%, 80%, 70% are A, B, C

Any score above passing is equivalent to an A
These scores are not defined as grades

Any score above the mean is equivalent to an A

If a student fails a course, how does an instructor know what happened?

a.
b.
c
d

By asking the student for input

By evaluating all aspects of the course
By tracking the student’s grades

By asking the class why he failed

If a student scores a 27% on a four-choice multiple choice examination,
what would be the instructor’s next course of action?

a.
b.
c
d

Ask the student if he needs a tutor
Ask the student what happened

Determine if the student can read in the language of the exam
Do tests to see if the student needs a more basic level course

In grading an essay question on an exam, an instructor should

a.
b.
c
d

determine criteria for an acceptable response in advance
grade all the questions first, and then assign points

keep in mind how the student normally performs on tests
give a little if you know the student has trouble with essays

When writing test questions, why should the use of multiple negatives (e.g. not,
never, nothing) be avoided?

a.
b.
c
d

It makes the items too discriminating.
It makes the items too difficult.

It makes the items too confusing.

It makes the items too long.
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21.

22.

23.

24,

Evaluate item #20 on this exam. How could it be improved?

a Change stem to avoid repeating “It makes the item too...”
b. Don't give the examples in parenthesis using e.g.

C Make the stem more grammatically correct

d Fix the error(s) in tense and/or number

If the class scores an average of 55% on the course exams in a given
semester, which of these can most logically be inferred?

a The students weren’t as intelligent as in previous semesters
b. The tests must have been really hard or at a very high level
C The teacher must have been terrible during that semester

d The students knew barely more than half the material tested

Regarding item #22 on this exam: What should be done about the course and
the performance of the students?

a Most of the students should probably earn a failing grade
b. Every part of the course should be evaluated for validity
C The instructor should grade the students on a curve

d The instructor should probably be fired

Evaluate test item #22 on this exam. How could it be improved?

a Make it less difficult
b. Make the choices shorter
c Rewrite the stem

d Improve the grammar
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Chapter 7
How did you do?

o Performing Self-Assessment

If you had difficulty with any of the practice test sections, you can refer to the NCCT CPI
Review Book (see pages below) for a refresher or use any textbook of your own

choosing!

IMPORTANT: When reviewing, do remember that some of these practice questions
are more subjective than the actual certification examination questions will be, as they
are designed solely for practice and to help predict deficits for study. Certification exam
guestions will have one clearly best answer, and are reviewed by multiple educators for
test item validity.

Test Sections Refer to the NCCT CPI Review Book
Chapter 3: Education Theory pp. 10-121

Chapter 4: Planning & Strategies pp. 122-212

Chapter 5: Classroom Skills pp. 213-292

Chapter 6: Assessment pp. 293-346

e Reviewing the Role Delineation

Education Theory

The Certified Post-Secondary Instructor will:

1.
2.

3.
4.
5.

Display knowledge of principles of adult education.

Incorporate pedagogical principles as needed into post-secondary
instruction.

Display knowledge of group dynamics and facilitation skills.
Demonstrate knowledge of fair practices in education.

Display knowledge of appropriate use of technology in teaching
endeavors.
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Planning & Strateqgies

The Certified Post-Secondary Instructor will:

1.

2.

3.

© o N

10.

11.

12.

13.

Design measures to insure that all learning objectives are
achievable.

Design methods for assessing the entering skills, needs, and
preferences of learners.

Select or modify instructional strategies and tools based upon
assessment of learner needs and preferences.

Design or select learning activities that actively engage, motivate,
and challenge diverse learners.

Design or select learning activities that build self-confidence.
Incorporate into design opportunities for adult learners to use
personal experience as a foundation for application of new
knowledge.

Design training logistics to optimize learning environment

Design training logistics to maximize comfort and safety.

Design learning activities to facilitate individual and group
participation.

Design curricular features in collaboration with administrators,
peers, students or other stakeholders.

Design curricula to incorporate resources from the community, the
Internet, professional organizations, publications, instructional
software, If-instructional units, and audio-visual aids.

Design classroom delivery to achieve effective time utilization and
maximize results.

Design methods for the assessment of the planning,
implementation, and evaluation processes.

Classroom Skills

The Certified Postsecondary Instructor will:

1.
2.
3.

»

©ooNOO

Communicate course plans and performance objectives to learners.
Present course information in a logical manner.

Implement a positive instructional climate conducive to adult
learning.

Motivate learners, celebrate learner successes, and share subject
matter enthusiasm.

Use effective classroom management skills.

Engage diverse learners through multiple delivery techniques.
Create an environment comfortable for adults.

Establish rapport with learners.

Handle questions and criticism appropriately.
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10.

Develop a climate of mutual respect in the classroom.

11. Establish class and individual student expectations.

12.  Model the skills, concepts, attributes, or thought processes to be
learned.

13.  Use appropriate problem solving and conflict resolution skills.

14.  Use situational learning to provide immediate applicability of
learned skills.

15.  Support confidentiality, honesty, integrity, and professional ethics.

16. Encourage self-control and self-direction.

17.  Maintain instructor credibility in the classroom.

18.  Exhibit tolerance and flexibility in dealing with students.

19. Respond with sincerity to student needs and concerns.

20. Use a sense of humor to make learning fun.

21. Link learning to prior knowledge, experience and background.

22.  Encourage critical thinking.

23.  Provide opportunities for students to practice what they learn.

24.  Reach learners with diverse needs, styles, preferences, and
backgrounds, demonstrating multicultural sensitivity.

25.  Display oral, written, and electronic communication skills.

Assessment

The Certified Postsecondary Instructor will:

1.
2.

3.

ok

Assess learning.

Assess the instructional planning and design, and improve if
indicated.

Assess all instructional implementation and delivery, and improve if
indicated.

Determine whether assessments provide value-added feedback.
Determine new personal and course improvement plans based
upon feedback.
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o Taking the Exam

Requirements

Minimum Education H.S. diploma or equivalent

Minimum Experience 6 months full time post-secondary teaching
experience or equivalent

Completion of CPI Application & See the CPI Application for detalils.
Documentation
You can download it at www.ncctinc.com;
select Forms/Documents from the
homepage.

The CPI application is a paper application
that must be completed and approved BY
NCCT prior to testing.

The CPI examination will be offered as an online exam only at approved NCCT proctor
sites throughout the United States. The CPI exam must be proctored by an approved
NCCT proctor, who is either already certified as a CPI or does not intend to take the
exam (i.e. an administrator). Call NCCT for nearby sites if you are a teacher and a
proctor at a site in which there would be no other qualified proctor for your own CPI test.

There will be 200 questions on this examination, and candidates will have 4 hours to
complete it, although most do not require that length of time.

For more information: www.ncctinc.com
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o Answer Keys

Chapter 4
1. a
2. b
3. C
4, a
5. b
6. C
7. C
8. d
9. b

10. a

11. d

12. c¢

13. d

14. c

15. a

16. d

17. a

18. d

19. c

20. b

d
C

Chapter 5
1. d
2. C
3. b
4, a
5. ¢
6. b
7. C
8. b
9. d

10. d

11. a

12. b

13. ¢

14. d

15. ¢

16. c¢

17. d

18. ¢

19. a

20. c

d
C

Chapter 6
1. c
2. d
3. b
4. b
5. b
6. C
7. d
8. d
9. b

10. c

11. a

12. d

13. ¢

14. d

15. d

16. ¢

17. b

18. ¢

19. a

20. c

21. a

22. d

23. b

b

Chapter 3

1. a

2. C

3. b

4, ¢

5. d

6. C

7. a

8. d

9. b
10. c
11. a
12. c¢
13. a
14. d
15. d
16. c
17. a
18. a
19. c
20. d
21. a
22. b
23. a
24. b
25. ¢
26. d
27. a
28. d
29. b
30. c
Need help?
Refer to CPI
Review Book
pp. 10-121

Need help?
Refer to CPI
Review Book
pp. 122-212

Need help?
Refer to CPI
Review Book
pp.213-292

Need help?
Refer to CPI
Review Book
pp. 293-346
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